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Independent Auditor’s Report 
 
To the readers of  
Maraetai Beach School’s 
Financial statements 
For the year ended 31 December 2019 

 
The Auditor-General is the auditor of Maraetai Beach School (the School).  The Auditor-General has appointed 
me, Wayne Tukiri using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of 
financial position as at 31 December 2019, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

▪ present fairly, in all material respects: 

- its financial position as at 31 December 2019; and 

- its financial performance and cash flows for the year then ended; and 

▪ comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 14 December 2020.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below and we draw your attention to other matters.  In addition, we outline 
the responsibilities of the Board of Trustees and our responsibilities relating to the financial statements, we 
comment on other information, and we explain our independence. 

Emphasis of matter – COVID-19 

Without modifying our opinion, we draw attention to the disclosures in note 27 on page 19 which outline the 
possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 



 

Responsibilities of the Board of Trustees for the financial statements  

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees 
is responsible for such internal control as it determines is necessary to enable it to prepare financial statements 
that are free from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern.  The Board of Trustees is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 

The Board of Trustees’ responsibilities arise from the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees. 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern.  If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion.  Our conclusions are based on the audit evidence obtained up to the 
date of our auditor’s report.  However, future events or conditions may cause the School to cease to 
continue as a going concern. 



 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

▪ We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors.  As a result, we carried out procedures to minimise the risk of material errors arising from 
the system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that we identify 
during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, and board member list, but does not include the financial statements, and our auditor’s report 
thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
(Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Maraetai Beach School. 

 

 

 
Wayne Tukiri 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand 



 
 

Growing a community of successful lifelong learners 
 

2019 
Annual Targets 

 
Strategic Aim: All students are able to access the New Zealand Curriculum as evidenced by progress and 
achievement in relation to the New Zealand  Curriculum. 

Annual Objective: To embed the student inquiry process across all areas of the curriculum 

Baseline Data:  
Student Survey Term 4 2018 (15 classes surveyed) 
Articulate what inquiry topic was                                                                  100% 
Identify what area in the curriculum they were working on                           54% 
Name different stages of inquiry                                                                   53% 
Name/describe 3+ thinking activities  taught to support stages                    27% 
Identify different ways they did/could present information                            60% 
Learning was student led                                                                              73% 

● Whole class teaching from students interest                                     60% 
● Individualised learning based on students interests                          27%  
● Dictated by teacher                                                                           13% 

Annual Target: 
● Name different stages of inquiry                                                                    90%  

(with the junior/middle classes they need to be able to refer to where they can find this information) 
● 3+ thinking activities taught to support different stages of model                  90% 
● Has 3+ different ways to present information main point to an audience        90% 
● Individualised learning led by students interests                                           90% 

Action  Who When Resourcing Indicators of Progress 

To upskill all staff in the 
teaching of the integrated 
inquiry process through staff 
meetings 

Liz/Kate 2 weeks 
before each 
inquiry 
process starts 

None needed Staff will have a clear 
understanding of the 
MBS inquiry process.  

Re survey students Term 2 
and 4  

Kate End of term 2 
and 4  

 Acceleration of % in 
term 2 to reach target in 
term 4. 

To run workshops on 
thinking activities that 
support each stage. Create 
resources for these. 

Liz/Kate plus 
selected staff 
members 

Staff meeting 
term 3 and 4 

None needed Use of thinking tool and 
graphic organisers in 
teacher planning. 

 



To use team meetings to 
look at integrated inquiry 
folder and understand 
templates to support thinking 
activities 

Team leaders Ongoing None needed 90% of students can 
name/describe 3+ 
thinking activities  taught 
to support stages  

Regular check in during 
team meetings to get 
feedback about where in 
inquiry process each class is 
on 

Team meeting Ongoing None needed Acceleration of % in 
term 2 to reach target in 
term 4. 

 
Analysis of Variance: 

Outcomes (what happened?): 
Student Survey Term 4 2019 (15 classes surveyed) 

Question asked % 

Articulate what inquiry topic was  100% 

Identify what area in the curriculum they were working on 
  

● Major Curriculum Focus (Technology) 
● Future Focus  (Enterprise) 

 
 
5% 
94% 

Name different stages of inquiry 79% 

Name/describe 3+ thinking activities  taught to support 
stages 

92% 

Identify different ways they did/could present information  100% 

Learning was 
 
 

● Whole class teaching from students interest 
● Individualised learning based on students interests 
● Dictated by teacher  

 
 
 
100% juniors/middles 
100% Senior/Intermediate 
 

 
Three of the annual target were achieved this year. 90% or more of students could describe 
thinking activities, discuss how to share information and in learning was based around 
students wonderings, question, findings and interests. Identifying the different stages of the 
inquiry process  did not meet  target. 
Reasons for the variance (why it happened?): 

● Staff meetings 
● Team planning 
● Better understanding and unpacking of inquiry models.  
● Students enjoying the planning periods 

Evaluation (where to next? 
● Develop a simpler model for juniors as a ‘stepping stone’ to the inquiry model 
● To focus on curriculum areas so students understand what they are learning 
● To integrate across curriculum 

 

https://docs.google.com/document/d/1PHLAk128Pai4W89JfEuV4pi2hSTEqXp0aT45NA8icKk/edit


 

 

Strategic Aim:  All students are able to access the New Zealand Curriculum as evidenced by progress 
and achievement in relation to the New Zealand Curriculum. 

Annual Objective: To accelerate learning by improving basic facts fluency for Y1-8 students 

Baseline Data:  
Data is based on the ‘Stage’ students have achieved in the Whole School Basic Facts Test (Stages 1-8), 
Term 1. Blue highlight indicates expected Number Stage by the end of the year. 

 Stage 1 Stage 2 Stage 3 Stage 4 Stage 5 Stage 6 Stage 7 Stage 8 

Year 1 98% (54) 2% (1)       

Year 2 88% (59) 4% (3) 4% (3) 3% (2)     

Year 3 4% (2) 19% (10) 57% (30) 21% (11)     

Year 4  6% (3) 37% (18) 47% (23) 8% (4) 2% (1)   

Year 5  4% (2) 26% (14) 34% (18) 32% (17) 4% (2)   

Year 6  2% (1) 5% (2) 20% (9) 23% (10) 50% (22)   

Year 7  3% (1) 8% (3) 26% (10) 32% (12) 24% (9) 8% (3)  

Year 8  3% (1) 3% (1) 38% (14) 30% (11) 19% (7) 8% (3)  

 

Annual Targets: 
The following percentages shows the number of children in each cohort who will have achieved at the 
relevant Numeracy Stage to meet the NZ curriculum levels for each year group. 
 
Year 1: 85% of students have achieved the Stage 3 test 
Year 2: 85% of students have achieved the Stage 4 test 
Year 3: 85% of students achieved 50% of the Stage 5 test 
Year 4: 85% of students have achieved the Stage 5 test 
Year 5: 85% of students achieved 50% of the Stage 6 test 
Year 6: 85% of students have achieved the Stage 6 test 
Year 7: 85% of students achieved 50% of the Stage 7 test 
Year 8: 85% of students have achieved the Stage 7 test 

Action  Who When Resourcing Indicators of Progress 

To establish consistent 
basic facts classroom 
programs that supports the 

Maths 
Curriculum 
Team/ 
Leader 

Term 1/ 
Ongoing 

- - Ongoing professional 
conversations around basic 
facts programs in class 

- Programs are evidenced 

 



effective learning and 
understanding of basic 
facts 

- Whole staff (PLD) 
- Teams 

 
Team 
Leaders 

through planning 

To establish consistent 
basic facts homework 
expectations  

- Whole staff (PLD) 
- Teams 

Team 
Leaders 

Term 1/ 
Ongoing 

- - Needs based basic facts 
homework going home 
weekly 

- Basic facts growth evident in 
weekly testing 

To administer whole school 
basic facts testing and 
record results onto etap 

All Staff Once a 
term: Tm 
1-4  

- - Data entered onto etap 
termly 

- Achievement Score OTJ 
percentage growth and 
movement towards the 
expected Stage for each 
year level 

To monitor the 
effectiveness of  

- Team basic facts 
homework 
programs  

- Classroom 
programs 
(teaching, rotation 
activities) 

- Student progress 
through team meeting 
discussions/ walkthroughs/ 
observations/ data/ 
formative assessment 

Team 
Leaders 

Ongoing Classroom 
resources 
for basic 
facts 
practice 
- Purchased 

Games 
- Resources 

made at 
school 

- Planning 
- Observations of class 

teaching/ rotations 
- Achievement Score OTJ 

percentage growth and 
movement towards the 
expected Stage for each 
year level 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Analysis of Variance: 
 
Outcomes (what happened?): 
 
School Wide Basic Facts Analysis  
End of Year Data:  
Data is based on the ‘Stage’ students have achieved in the Whole School Basic Facts Test 
(Stages 1-8), Term 4. Blue highlight indicates expected Number Stage by the end of the 
year. 

 Stage 1 Stage 2 Stage 3 Stage 4 Stage 5 Stage 6 Stage 7 Stage 8 

Year 1 Not tracked       

Year 2 3% (2) 2% (1) 61% (40) 32% (21) 3% (2)    

Year 3   

10% (5) 

48% (25) 
37% (19) of 
these are 
achieving 
50% and 
above of 
Stage 5  
2 students 
just sitting 
below 50% 
of test 

33% (17) 10% (5) 

  

Year 4   7% (3) 18% (8) 40% (18) 36% (16)   

Year 5   

7% (4) 18% (10) 

29% (16) 
16 (29%) of 
these are 
achieving 
50% and 
above of 
Stage 6 
 

45% (25) 2% (1) 

 

Year 6   2% (1) 7% (3) 23% (10) 61% (27) 7% (3)  

Year 7    

8% (3) 25% (10) 

33% (13) 
25% (10) of 
these are 
achieving 
50% of 
Stage 7 

18% (7) 18% (7) 

Year 8   

3% (1) -  9% (3) 41% (13) 

13% (4) 
5 students 
sitting 
between 
80-83 

34% (11) 

 
Reasons for the variance (why it happened?): 

● Juniors are still developing and consolidating Number Knowledge. 
Progress with basic facts knowledge will develop once number 
knowledge is solid 

 

https://docs.google.com/presentation/d/1_xMO50UxBuu-NVEsZdHJelmmC3-j0dwCK1auargDxvo/edit#slide=id.p


● All Year groups have made positive progress. Some year groups have 
had to work extra hard to move the students to make accelerated 
progress  

● Positive shifts due to deliberate acts of teaching (basic facts 
programmes and homework) 

● More time needed to further accelerate progress of students in 2020 
 

Evaluation (where to next?) 
● Continue teaching concepts behind basic facts 
● Continue including basic facts as part of Maths Rotations and 

homework Programmes in 2020 
● Track further progress of Basic Facts scores throughout 2020 

 
 

 
 

 
Strategic Aim:All students are able to access the New Zealand Curriculum as evidenced by progress and 
achievement in relation to the New Zealand Curriculum. 

Annual Objective: To improve student / teacher knowledge and raise achievement in Grammar and 
Punctuation  

Baseline Data: e-asTTle Term 3 2018 data - PUNCTUATION LEVELS 
                          Year 7 (2018 students)  21 / 38 (55%) were 4P and above (expected early L4 EOY) 
                          Year 6 (2018 students)  30 / 46 (65%) were 3A and above (expected at L3 EOY) 
                          Year 5 (2018 students)  34 / 42 (81%) were 3P and above  (expected early L3 EOY) 
                          Year 4 (2018 students)  12  / 44 (27%) were 2A and above (expected at L2 EOY) 
                          Year 3 (2018 students)  21 / 40 (53%) were 2B and above (expected early L2 EOY) 
 

Annual Targets: By Term 3 2019 PUNCTUATION LEVELS (e-asTTle) 
                            Year 8 - 85% of students at or above 4P  
                            Year 7 - 85% of students at or above 4B 
                            Year 6 - 85% of students at or above  3A 
                            Year 5 - 85% of students at or above  3B 
                            Year 4 - 85% of students at or above  2P 
 

Action  Who When Resourcing Indicators of Progress 

Teachers to identify through 
asTTle the T.3 2018 Punctuation 
level of their current students. 
Set targets for movement of 
students 

Wayne / 
Team 
Leaders 

Term 1 AsTTle kit for 
all staff  

Year 4 to Year 8 
teachers have identified 
Punctuation asTTle 
levels and have target 
students. Targets / 

 



students shared  and 
discussed with Team 
Leaders 

Develop an understanding of 
asTTle rubric and expectations 
of Punctuation 

Wayne / 
Team 
Leaders 

Term 1 &  2  Teachers can articulate 
expectations of asTTle 
Punctuation 

Develop resources and teaching 
of Punctuation / Grammar focus 
for Yr 4 to Yr 8 classes 

Wayne / 
Dean / 
Literacy 
Team 

Term 1 Literacy 
budget 
$10 000 

Relevant resources 
shared (by Literacy 
Team) and being used 
by staff 

Investigate Professional 
development for Punctuation / 
Grammar 

Literacy  
Team 

Term 2 Staff PLD 
fund 
$18 000 

Teacher(s) from Literacy 
Team have attended 
PLD and there is 
implementation into 
classrooms. 

Teacher workshop(s)  / PLD 
meeting 

Literacy  
Team 

Term 2 / 3  Teacher feedback on 
upskilling in teaching 
Punctuation / Grammar 
Effective practice in 
classrooms 

Check progress based on T1 
asTTle Writing assessments  

Wayne / 
Team 
Leaders 

Early Term 
2 

 A shift towards EOY 
target (from 2018 data) 

 
 
 

Analysis of Variance: 
 
Outcomes (what happened?): 
 
Year Group  TERM 3 OUTCOME 

Year 8  25  / 34 (74%) are 4P or above  
7 students have moved from T1 to 4P or above  
 
Term 1 = 49% 4P or above 
 
All students made progress from T1 to T3 
17 / 34 (50%)  made 1 or more sub-level progress 
17 / 34 (50%)  made progress but stayed at the same sublevel   
 

Year 7  26 / 41 (63%) are 4B or above 
13 students have moved from T1 to 4B or above 
 
Term 1 = 34% 4B or above 
 
All students made progress from T1 to T3 (except 1) 
22  / 41 (54%)  made 1 or more sub-level progress 

 



18  / 41 (44%)  made progress but stayed at the same sublevel  

Year 6  27 / 44 (61%) at or above 3A 
 
4 students have moved from T1 to 3A or above 
 
Term 1 = 56% 3A or above 
 
26/ 44  (59%)  made 1 or more sublevel progress 
15 / 44  (34%)  made progress but stayed at the same sublevel  
3 /44  went backwards a sublevel 
 
 

Year 5  44 / 55 (80%) are 3B or above 
 
6 students have moved from T1 to 3B or above 
 
Term 1 = 69% 3B or above 
 
21 / 55  (38%)  made 1 or more sub-level progress 
32 / 55 (58%)  made progress but stayed at the same sublevel  
2 / 55  went backwards a sublevel 

Year 4  13 /46 (28%) are at or above 2P 
 
44  /46 (96%) are at 2B or above 
11 students have moved from T1 to 2P or above 
 
Term 1 = 0.04% 2P or above 
 
All students made progress from T1 to T3 
30 / 46 (65%)  made 1 or more sub-level progress 
16 / 46  (35%)  made progress but stayed at the same sublevel   

Reasons for the variance (why it happened?): 
● Every year group has made progress (in particular the progress from T1 

has been positive) 
● A movement of a rubric score is one curriculum level (which 

corresponds to 3 sub levels so is a big jump) 
● Positive shifts due to deliberate acts of teaching (programmes and 

target students).  
● Further time needed to embed Punctuation / Grammar 

  
Evaluation (where to next?) 

● Greater understanding of Punctuation / Grammar through asTTle 
Writing PLD IN 2020 

● Continue Punctuation / Grammar Programmes as part of Literacy 
Programmes in 2020 

● Track further progress of asTTle scores in Punctuation in Term 3 2020. 

 


